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Foreword 

Although much has been written about school reform in past decades — national reports, studies, 
descriptions of findings — insufficient attention has been given to the important relationships among 
the adults within the school, and to a consideration of how the abundant untapped energy, inventiveness 
and idealism within the school might be encouraged.  

Roland Barth, Harvard Graduate School of Education 

The philosophical approach to the review is based on Appreciative Inquiry, a well-established approach used 
by organisations varying from international corporations to not-for-profit social organisations.  Appreciative 
Inquiry begins with the assumption that there are good things happening in the organisation and identifying 
these.  It then moves to what people see as areas needing attention, improvement or change.  The key 
principle is that these are placed in the context of what the organisation does well, so it moves beyond a 
problem-solving agenda to an improvement agenda. 

Appreciative Inquiry aims to bring ownership to the school.  The review team hears ‘the story’ of the School 
through its stakeholders, and this informs the key findings and improvement strategies that the review team 
has recommended.  Exactly how the School addresses the key findings and improvement strategies is left 
for the school to determine, but it is mandatory for the school to address them over the following four years. 

Leaders of continuously improving organisations bring a learning mindset to the work of their staff. 
They focus on establishing disciplined processes for developing, testing, and improving core work 
and programs to build capacity. They invest time and energy in enabling staff to embed these 
processes into day-to-day work and to create an organisational openness to review and change.  

(Park, S., Hironaka, S., Carver, P. and Nordstrum, L. (2013). Continuous improvement in education, Carnegie 
Foundation, Stanford). 
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Methodology 
The review was conducted from Tuesday 14 May to Thursday 16 May, 2019 

 
Reviewers 
Mrs Suzanne Cavanagh: Senior Education Leader, Toowoomba Catholic Schools Office (Chair) 
Mr Jim Midgley: Director: Teaching & Learning, Toowoomba Catholic Schools Office 
Mr Chris Bartlett: Principal, Mater Dei Primary School, Toowoomba 
Mrs Terry Carter: Manager, Teaching & Learning, Toowoomba Catholic Schools Office 
 

The review consisted of structured interviews of the following school community members: 

Staff: 
Mr Tyronne Maher  Principal    Ms Karine Preston APRE 
 
Teachers: 
Mrs Lynne Geyle        Ms Holly Gilbar    
Ms Mary Donnelly       Ms Kathryn Lucas   
Mr Steve Clark       Mrs Debbie Groombridge  Learning Support Teacher 
Mrs Amanda Wallis  Fr Rod MacGinley Priest Director 
Mrs Karen Bruggeman School Counsellor 
 
School support positions:  
Mrs Julie-Anne Flynn Teacher Aide Library  Mrs Elizabeth Partington  School Admin and Finance Officer  
Mrs Andrea Lewis Teacher Aide  Mrs Helen Pitstock  Prep Aide     
Ms Judy Allen School Cleaner   
 
Parents: 
Mrs Tabitha Peters Board Member  Mr Ross Williams  
Mr David Burton Board Member  Ms Vanessa Mason   
Mrs Alison May    Mrs Mandy Mutch  
Mrs Karli Ekerick P&F Treasurer   Mr Brenton Drennert  
Mrs Kathryn Hoey  Mrs Kylie Brasch  
Mrs Greta Barton  Mrs Jennifer Kirkland  
Mr Sean Coker  Mrs Felicity Philp Board Chair  
Mrs Alana Deehan  Mrs Emily Henry  
Mrs Fiona Johnson Tuckshop Convenor 
 
Students: 
Patrick Denny  Ziggy Gibson 
Bridey Breen  George Philp  
Hally Mutch  Joshua Millard 
Jason Deehan  Zach Brasch 
Dakoda Cunning  Sarah Morris 
Marcus Olsen  Ella Hagenbach 
Will Brasch  Harry Wright 
Brett Shelton 
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School Renewal and Improvement (SRI) domains and components 
The reference document for the review was the SRI domains and components from the Toowoomba 
Catholic Schools (TCS) School Renewal and Improvement Framework. 
 

 Domain 1  Teaching and learning  
Component 1.1  Students and their learning 
 
Component 1.2  Curriculum structure and provision 
 
Component 1.3  Pastoral care and student wellbeing 
 

 Domain 2  Mission and identity 
Component 2.1  Religion curriculum 
 
Component 2.2  Religious life of the school 
 

 Domain 3 Continual renewal 
Component 3.1  School improvement culture 
 
Component 3.2  Community partnerships 
 

 Domain 4 Strategic resourcing and stewardship 
Component 4.1 Staff development and wellbeing 
 
Component 4.2 Use of resources facilities and the learning environment 
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Prologue 

The review team thanks the St Patrick’s School community for the respectful manner in which they have 
approached the quadrennial School Renewal and Improvement Process.  The members of the panel 
appreciated the open and honest responses from all members of the community to their enquiries regarding 
the school’s strengths and areas for improvement.  The school imbues a calm, organised environment 
focused on teaching and learning.  Student improvement and wellbeing are clearly central to the work at St 
Patrick’s.  Parents interviewed are also appreciative of the efforts of the school leadership and school staff 
in their mandate to provide a quality educational environment for their children. 

A strong affirmation for the school is the ease with which all students are able to articulate their part in the 
school’s Visible Learning journey.  The school is one of eight schools in the diocese that is a part of the 
“Lighthouse Schools Visible Learning Project”.  Students clearly understand that Visible Learning is about 
teacher clarity and making the learning visible to learners so that they know what they are learning, why they 
are learning it and what they need to do to be successful.    

Throughout the review, the panel members heard that the parents and staff hold St Patrick’s in high regard 
and are committed to the provision of quality education for all students.   

The ongoing opportunities for staff to adopt consistent whole school approaches in teaching and learning is 
significant for the school and to be commended.  

The review team trusts that this report is empowering for the school and wishes the school community well 
as it moves through this important cycle in its life. 
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 Domain 1  Teaching and learning  
 

St Patrick’s Allora has moved from a school that was languishing to a school that is flourishing. 
(Staff member)  
Our school doesn’t just teach you things, they also teach you how to do things (Yr 5/6 Student) 

 
Component 1.1  Students and their learning 

Findings 
Local cohort context 
 
St Patrick’s Allora serves 81 students in a school community with an Index of Community Socio-educational 
Advantage (ICSEA) of 1001.  This is the Australian national ICSEA average.  The school has a student cohort 
(ATSI, NCCD and SWD) enrolment special needs composition below diocesan averages. 
 
Local school comparisons 
Local school comparisons show that St Patricks’ scores ahead of the local state school in Year 3 in Reading, 
Spelling, Grammar and Punctuation, and below it in Writing and Numeracy. 
 
The Year 5 NAPLAN cohort is significantly above the local state school in all areas. 
 
NAPLAN mean scale scores 
 
On a state and national level, St Patrick’s Year 3 NAPLAN is below state and national mean scores in all 
areas except G&P.  Year 5 NAPLAN is significantly above State and National means in all domains other 
than Spelling. 
 
Toowoomba Catholic Schools (TCS) reading targets 
 
End of year reading target data shows 31% of year 3 students had reached reading targets (the system 
standard is 90% of students reaching age appropriate reading levels) by the end of Year 3.  By the end of 
Year 6, 85% of St Patrick’s students reach age appropriate targets, with the TCS target being 90% of students 
at age appropriate standard.   
 
NAPLAN growth from Year 3 to Year 5  
 
NAPLAN Domain growth 2018 (same cohort growth from Year 3, 2016 to Year 5, 2018 using NAPLAN 
scores), compared against National MSS and national growth rates: St Patrick’s students demonstrated high 
score / low growth in Reading, Grammar and Punctuation, Numeracy and low score / high growth in Writing 
and Spelling. 

Improving academic achievement for students is the core business and ultimate goal, and the tables below 
show a small shift in progress towards students meeting TCS benchmark reading standards.  It is 
acknowledged that change takes time, and with the work the staff have been undertaking this year, the aim 
is for the community to see a more significant shift in progress towards benchmarks in 2019 end-of-year data. 
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From the table provided, there has been progress from 2017 to 2018 in terms of percentage of students 
meeting benchmark standards.  Each cohort from 2017 has made progress in working towards meeting the 
expected standards.  The ‘Prep to Year 1’ and ‘Year 4 to Year 5’ change is significant, and the Year Six 
cohort achievement is commendable. 

The second table shows the progress in growth for each year level.  The school is aiming for a reduction in 
low growth students by the conclusion of 2019 as teachers develop greater clarity around where students 
are at, and what is needed next in relation to the curriculum. 
 

 
Explicit Improvement Agenda 

Developing teacher clarity in literacy planning has been an identified goal that the staff at Allora are working 
towards.  As Professional Learning Teams (PLT) focus on being a Visible Learning lighthouse school, they 
ensure a Visible Learning lens is applied to all collaborative work. 

TCSO Education Officers’ feedback and staff reports indicate that collaborative work undertaken by teachers 
involves working towards creating short cycle planning that focusses on the reading and writing connection 
within ACARA English, which is specific to their cohort of students.  Expected and effective practices of the 
Reading Improvement Strategy (RIS) are discussed and examined via these conversations.  Time is spent 
identifying appropriate pre-and post-assessment to determine the impact of the teaching and progression of 
the learning. 

In 2018 and 2019 staff have developed their practices in drilling deeply into their knowledge of all learners, 
and where they are in their learning journeys using monitoring tools, observations, formative and summative 
assessment and anecdotal evidence.  This is aimed at informing teaching and learning strategies.  

Work has begun in strengthening staff curriculum knowledge, challenging previous ideas of specific content 
knowledge for particular year levels and previous approaches that may have inhibited students’ level of 
growth.  It is not yet evident that this has gained traction across the school. 
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In the spirit of collective efficacy, the staff have shifted the narrative of linking student achievement and 
potential with social factors alone, to the expectation that staff can make a difference through quality teaching 
and learning.  The school leadership team has prioritised that all members of staff, including school officers 
and the learning support teacher, are included in protocols around data analysis and differentiation, ensuring 
planning and teaching aligns to where a child is at in his/her learning journey. 

Parents, teachers and other members of the school community acknowledge that the Principal has been the 
driving force in developing a culture of learning and collective efficacy within the staff.  Changing the culture 
to be one of a ‘learning community’ focussed on progressing individual student achievement (one year’s 
growth in each year of learning) has been the moral imperative for the Principal, which the review panel 
observes is reflected in current teacher attitude, morale and persistence.  This is enhanced by the way in 
which the Principal passionately pursues the role of middle leader.  A staff member comments that she greatly 
values the collaborative planning process and realises that she is lucky to be in a school where the Principal 
is committing time, resources and his own presence to support her to get the best results possible for the 
students. 

The Principal and leadership team stand for continual improvement, setting high standards and 
expectations for students, teachers and parents, with a clear focus on improving academic 
standards. (Parent) 

The review panel members report similar sentiments to this quote expressed in every interview. 

Collective efficacy is very evident in this staff and extends from Principal to teachers, to school officers and 
administration staff.  The Panel is impressed with the united vision, beliefs and values that are very evident 
in this school.  The desire to continually improve and the commitment to this improvement agenda with its 
very explicit strategies and expectations, is exemplary.   

Collective efficacy and developing a culture of trust amongst all staff are the cornerstones upon which the 
improvement agenda is based.  There is a clear commitment by staff to learn new ideas and try them in the 
classrooms.  Engagement in staff meeting discussions as well as other collaborative opportunities support 
this commitment to learning.  This is particularly evident when the Principal works with students.  At these 
times he takes the lead in implementing the RIS and Visible Learning research that he is clearly committed 
to.  He also supports the staff to do the same using his own work as an example.  
 
Learning culture 

Being a good learner means you set goals for yourself, you show persistence and you never give 
up until you’ve mastered it.  (Year 6 student) 

St Patrick’s Allora is a member of the Visible Learning Lighthouse Schools Project offered by TCSO.  As part 
of this Network the school has demonstrated strong commitment to the vision of creating a Visible Learning 
school.  The staff have enthusiastically participated in the ongoing learning opportunities that this network 
has provided, including the professional learning offered by TCSO through Corwin to all staff - Action Days 
and Impact Coach days.  The Principal has also attended the Melbourne Study tour of Visible Learning 
schools, sent staff to the Assessment Capable Learner Symposium, and participated in the Visible Learning 
Leadership Network Day and subsequent principal planning and sharing opportunities.  The Principal has 
given significant support to the school’s Impact Coach in her coaching role in the school.  The school has 
committed to sending representatives to the Auckland Stonefields Visible Learning tour in August 2019.  
 
The leadership team uses a range of evidence including student voice and student academic data to 
determine achievement levels for both 2018 and 2019, and uses this data to create a clear plan for elevating 
student attainment.  In 2019 the team is increasingly cognizant of the need to monitor progress as well as 
impact as they move towards the achievement of these goals.  The Principal invests in reading and learning 
about the Visible Learning research and what this looks like in a school, and supports his staff in doing this 
as well.  Over recent months the leadership team has taken what they have learnt and designed their own 
short-term impact cycle.  In this cycle teachers explore student evidence to determine what students already 
know in writing, designing next steps in learning, and monitoring the achievement of these next steps.  This 
process is still being refined as it is implemented, and it is apparent that it is embraced by teachers.  
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Without exception, the numerous students interviewed during this renewal and improvement process have 
presented themselves as articulate, confident, enthusiastic, passionate about learning, caring and 
responsible.  The review panel is most impressed with the cohort’s ability to talk about their learning and the 
progress they have made in recent times.  Students can articulate the desired qualities of a St Patrick’s 
learner, and students in upper grades are able to describe their learning journeys.    
Students speak of Visible Learning and the level of teacher clarity this new teaching and learning agenda is 
providing.  They are able to clearly articulate the difference it makes to their learning as well as the 
responsibilities they have developed in this learning process over the last 12 months.  Students report that 
teachers respond to the feedback they provide.  Students state that there is ‘plenty of help’, and that teachers 
form groups for targeted support in Reading and Maths.  Students say that this is only for the times that this 
extra support is needed.   
 
Teachers and school officers refer to the Reading Improvement Strategy and Visible Learning as initiatives 
that have had a significant impact on their motivation because of the observed impact on student 
achievement.  School officers have requested that TCSO provide the same in-service opportunities for them 
that are provided for teachers, at the same time as or in close proximity to the teachers’ in-service.   
 
The review panel heard that while all teachers are impressed and supportive of TCSO initiatives, some 
believe that too much of their time is taken up with accountability and compliance requirements associated 
with these initiatives.  They claim that governance and evidence requirements of the National Consistent 
Collection of Data (NCCD) and the Diocesan Learning Profile (DLP) can override educational advantages 
and impact on the ‘real work’ of teaching.  They question if the compliance tasks use up too much of the 
funding supporting these initiatives.  
 
Parents are effusive in their positive feedback to the review panel.  They see the learning culture as a positive 
environment where students are eager to learn.  Many parents comment that in recent times students have 
been coming home eager to share their learning goals and talk about their progress.  Some parents request 
more opportunity to know about what is being taught and how they can reinforce and be engaged in their 
child’s learning.  
 
The review panel notes an inconsistency in the quality of classroom environments.  This includes classroom 
layouts, organisational charts, and exemplar displays, which are a key to quality motivation and assistance 
to learning.  Research suggests that how the classroom displays exemplary work and progress towards goals 
is of paramount importance, and that classroom atmosphere is heavily influenced by the physical appearance 
and usefulness and relevance of displays.  (Some researchers have described the classroom atmosphere 
and presentation as ‘the third teacher’).        
 
Improvement strategies 
 

• Analyse early years’ data (NAPLAN and RIS) with a view to identifying strengths and possible gaps 
in planning, pedagogy and support. 

 
• From this analysis, develop a school-wide approach to intervention that addresses possible causes 

and implications of the data.  Give consideration to the applicability of the Australian Early 
Development Continuum in this process. 
 NN) with a view to and possible gaps in planning, pedagogy and support. 

• Explore ways to streamline the time spent meeting external data and accountability requirements of 
the system, with a view to maximising efficient use of time and relevance to teaching practice.  

 
• Explore ways to facilitate greater parental engagement in their children’s learning. 

 
• Investigate and act on research relating to the impact of the atmosphere and physical appearance of 

the learning environment and how these can enhance and support the teaching and learning agenda 
in a classroom.   
 



 St Patrick’s school, Allora 
Quadrennial School Review  
Page 9 of 18 

• Deepen staff engagement with curriculum knowledge and flexible curriculum delivery, to ensure 
curriculum offerings are aimed at student and group developmental levels. 
 

• Continue to build collective efficacy across the staff, embedding identified high impact teaching 
strategies and practices through an agreed school-wide approach. 

 
 
 
Component 1.2  Curriculum structure and provision 
 
Findings 
 
Systematic curriculum delivery 
 
The school’s Learning Area Programs (LAPs) within the DLP are being reviewed against the school’s 
continued focus on student learning strategies in addition to the local Visible Learning focus.  Teacher 
planning within the DLP reflects a continued shift in pedagogy towards research-proven, high impact 
strategies.  The Middle Leader (curriculum) constantly reviews planning with teachers to ensure the high 
levels of professional collaboration necessary for the raising of achievement for all learners.   
 
It is apparent that current planning is thorough and efficient.  Some planning is evident in the DLP which is 
the diocesan data base for the recording of planning, Planning for Personalised Learning (PfPL) and 
assessment and reporting.  The perceptions of some staff as relayed to the review team are that the DLP 
work is an additional duplication process.  
 
In the DLP, the Learning Areas Programs (LAPs) list is complete, yet to be endorsed by the Principal and 
affirmed by the Senior Education Leader (SEL) as at this stage they are still under review.   
 
Planning stored in the DLP reflects the RIS. At this stage the LAPs are yet to be reviewed, updated and 
entered.  
 
PfPL is evident in some teacher planning in the DLP.  It is apparent that the process of PfPL is well understood 
in the school, and the product of practical curriculum adjustments is still under development.   The review 
panel notes that a TCSO Education Officer’s report indicates that the continued progression of the Learning 
Support Teacher co-planning with teachers and moving beyond the formulation of the overview, has started 
well.  Teachers have worked to increase their attention to differentiation in learning needs by working with 
the Learning Support Teacher, the TCS Inclusion Coach and other Specialist Support Service providers.  
 
There is a clear link to the individualised goals linked to the Australian Curriculum and adjustments are 
evident to the curriculum content.  Teachers suggest that they would like the Learning Support Teacher (LST) 
to work more in class supporting students in a differentiated model of teaching.  The LST was observed by 
the panel working with students external to the classroom with small groups of students and one-on-one with 
some students.  
 
The Principal regularly seeks support from the TCS Teaching and Learning Education Officers and Support 
Services Team to build capacity in the teaching staff.  Parents have expressed to the review panel their 
appreciation in accessing information from Specialist Support such as an Occupational Therapist and a 
Speech Pathologist prior to their children starting school, so that appropriate home support could be provided. 
 
 
Improvement strategies 
 

• Continue to develop teachers’ understanding and use of Learning Intentions and Success Criteria 
and the recording of these in planning in the DLP 
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• Confirm and articulate the school’s responsibility regarding the DLP as the tool for providing 
transparency and consistency around planning and assessment, given the role that the DLP will 
play in future Student Information System infrastructure. 
 

• Ensure that LAPs are reviewed, updated and entered in the DLP in a timely fashion. 
 

• Continue to develop the practical adjustments of curriculum within the process of PfPL, with 
particular focus on strengthening the move to working with students with special needs within the 
classroom, with support from the LST.  

 
 
 
 
Component 1.3 Pastoral care and student wellbeing 

Findings 

With behaviour management, there is consistency:  that’s fine, and going really, really well. 
(School Counsellor) 
 
I love the inclusivity and compassion in this school. (Parent) 
 
 

Student social and emotional wellbeing 
 
The school promotes a safe and nurturing environment that students and parents consistently report as highly 
valued and a key feature of St Patrick’s.  The staff respond to and support the individual needs of students 
and the clear and uniform message in decision making is, ‘It must be good for our learners’. 

It is evident that there are high standards in the way students are expected to treat each other, and parents 
affirm that issues are addressed in a timely manner.  The review panel received consistent messages about 
the culture of inclusivity at St Patrick’s School. 

Students, parents and staff consistently affirm that bullying is not an issue at St Patrick’s, that the students 
always feel safe at school, and that parents are confident their children are well looked after. 

The Principal and the School Counsellor have begun plans to develop and implement a wellbeing framework. 

 
Relationships 
 

Parent/student relationships at the school are very well done, with individualised care and concern, 
and ‘customer focus’ on families.  We identify needs of families early, so we are able to assist and 
address challenges early (Staff member) 

 
It is clear that respectful and trusting relationships are embedded in the everyday life of the school community, 
evidenced in the visibly supportive, positive and affirming interactions between students, parents, staff and 
wider community members.  
 
Students, parents and staff are consistent in their praise of the school for its inclusive approaches and 
connections within the classroom and the broader school community. 
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Effectiveness of systems and structures 
 
The Student Behaviour Support Plan is understood, implemented and integrated across the school life.  The 
Plan is well documented, accessible, reviewed and updated.  There is consistency across the school in 
behaviour management, reflected in the clear messages that students are able to give about how behaviour 
is managed at St Patrick’s.  The Toowoomba CSO School Improvement Surveys (RADII) record very high 
levels of satisfaction from students, parents and staff: Some examples: 
 

 Students – ’Student behaviour is managed well at my school’ – 96% agree 
 

 Parents – ‘The school has effective anti-bullying strategies in place’ – 100% agree 
 

 Staff – ‘The school sets high standards for student behaviour’ – 100% agree 
 
The school’s Visible Learning approaches to students taking ownership of their behaviour has begun and is 
in its early stages.  There is the opportunity for further enhancement of what is already working well. 
 
 
Improvement strategies 

• Persist with plans to develop a wellbeing framework for the school. 

• Investigate ways to extend Visible Learning dispositions to students setting their own goals around 
their behaviour. 

 
 
 

 Domain 2 Mission and identity 
 

You can get an education anywhere but you can’t get the values and the morals that you get 
from St Patrick’s  (Parent new to the school) 

 
2.1  Religion Curriculum 
 
Findings 
 
Systematic Curriculum Delivery 
 
The Religious Education curriculum taught at St Patrick’s is based on the Toowoomba Catholic Schools’ 
(TCS) Religious Education Guidelines.  It is evident that the teaching of Religious Education at the school 
meets the requirements of TCS.  The Principal checks that the allocated 2.5 hours per week of instruction 
are evident in class timetables, while unit and lesson planning are evident for each term, and reflect the multi-
age composition of the classes in the school.  
 
The Diocesan Learning Profile (DLP) is used by each class teacher to store Religious Education lessons and 
unit planning.  In the Religious Education Learning Area, the LAPs are completed, ensuring coverage of the 
year level Achievement Standards and Content Descriptors.  Some assessment is evident in the LAPs.  
Learning intentions and success criteria are completed in the units.  The completion of the School Mission 
and Context in the DLP is comprehensive, while the Religious Life School Calendar is comprehensive and 
thorough.  The Religious Life of the School is partially completed. 
 
Teaching of Religion is informally monitored by the APRE and the visibility of learning intentions and success 
criteria are monitored as part of walkthroughs by the Principal.   
The Panel has been advised by TCS Education Officers that teachers are becoming confident with 
constructing lesson Learning Intentions and Success Criteria in teaching Religion. 
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Professional Learning Community (PLC) 
 
All class teachers have been or are working towards accreditation to teach Religious Education in the school.   
Two teachers have completed the Foundations course and one teacher has completed the REAP Program.  
One teacher also has completed a Masters in Religious Education. 
 
The Principal and APRE allocate time at staff meetings to inform and train staff in school-based initiatives 
like ‘Making Jesus Real’, or other staff needs such as developing ‘Prayer’ scope and sequence.  The school 
has run a Lenten Reflection Program in 2019.  For part of 2018, weekly staff meeting time was set aside to 
explore the ‘Prayer’ module.  These in-services provide opportunities for the teaching staff to gain hours for 
accreditation to teach RE in Catholic schools. 
 
 
School Context 
 
The school has a current enrolment of 81 students with 34 students (42%) Catholic, demonstrating the 
school’s evangelical mission and supporting enrolments from the local community.    
 
 
Improvement strategies  
 

• Ensure the monitoring of the quality of Religious Education delivery in the classroom is formalised. 
 

• Continue to grow teacher capacity in the use of Learning Intentions and Success Criteria in Religious 
Education Lessons. 

 
 
2.2  Religious Life of the School 
 

I think the school engages well with the parish and learning of Religion is going well.  The kids 
are involved in the family masses and it is popular.  It brings the learning to the child’s level and 
the real world.    (Parent) 

 
 Findings 
 
 Evangelisation and formation 
 

If you can teach my child to do unto others as you want them to do to you, I don’t mind how, 
but that will help the kids to be part of a good community.  (Parent) 

 
St Patrick’s School Allora is a Catholic co-educational primary school founded by the Josephite Sisters in 
1916.  Families are drawn to St Patrick’s to align family values and morals, to the morals, values and 
teachings of the Catholic school. 
 
The school’s new Vision and Mission Statement was developed throughout 2018 in collaboration with staff, 
parents and community, with the final document launched early in 2019.  The resulting Values in Action for 
St Patrick’s are Love, Integrity, Dignity and Justice.   
 
Signage in the school identifies St Patrick’s as a Catholic school in the community with visible symbols 
identifying the charism of Mary MacKillop.  Signs displaying the new Vision and Mission and Values in Action 
are evident throughout the school.  Each class has a sacred space with religious symbols consistent 
throughout the school. 
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Prayer and worship 
 

The family Masses are amazing.  There is an opportunity for everyone to come together.  I am 
happy with how my child learns values and morals.  (Parent) 

 
It is evident the school has good links to St Patrick’s Parish through regular celebration of Masses with the 
Priest Director.  Celebrations are organised by the APRE and include Feast days and significant religious 
days, as well as other important community events such as Remembrance Day, NAIDOC Week and Catholic 
Education Week.  
 
The APRE coordinates a weekend family Mass each term engaging students, past students and parents who 
volunteer to undertake roles in the Mass.  About 25% of school families attend these Masses.  Class teachers 
are required to plan and run one class mass or liturgy during the year 
 
 
Social action and justice 
 

I like working in a Catholic school; the fact that we can speak about what Jesus would do, that we 
are trying to be like Jesus, that it’s an everyday part, it has a different feel: the values, the children 
have a service heart and are involved in the community.  (Teacher) 

 
St Patrick’s call to serve the community through social action and justice is apparent to the review panel.  The 
review panel finds a variety of ways the school hears this call and responds.  The school annually visits the 
local aged care home to sing to the residents.  A Mini-Vinnies group organises fundraising events each term 
and completes an act of help to the school once per week, for example, weeding, cleaning areas or pumping 
up balls.  Further fundraising occurs for Caritas though the Lenten period.  The school demonstrates empathy 
through the Care and Concern group, who support families in time of family sickness and death by providing 
precooked meals and services of daily support.  To support families in times of need the school comes 
together to pray the Rosary.  At assemblies, families with newborns are acknowledged with a gift. 
 
The review panel acknowledges the high quality work of the staff in the Religious Education area. 
 
 

 Domain 3 Continual renewal 
Component 3.1 School improvement culture 

 
The teachers are constantly professionally developing themselves.  They make sure they 

are on top of things so that the kids are getting the best. (Parent) 
 
Findings 
 
Collective Teacher Efficacy 
 
Throughout the review process the panel has observed and heard the commitment of St Patrick’s to the 
Visible Learning Lighthouse School Project.  This has created a strong sense of engagement from staff and 
students in developing a shared understanding of a Visible Learning culture.  The implementation of the 
Reading Improvement Strategy has also engaged the staff in reflection on professional practice through 
collaboration in Professional Learning Teams (PLTs) and Professional Learning Communities (PLCs).  This 
has led to developing a shared language and clarified expectations around classroom practice in teaching 
and learning.  The consistent use of targeted high impact teaching strategies through all classes is being 
undertaken and developed to support collective teacher efficacy.  Teacher planning is supported through 
short impact writing cycles and through collaborative planning.  The staff are working collaboratively and 
sharing best practices in pedagogy with one another.   
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Discussion on differentiation and promoting the classroom space as significant in impacting on student  
learning is occurring. 
 
 
School Culture 
 

The ethos of the staff is warm and welcoming.  There is focused support for an early career 
teacher. (Early Career Teacher)  

 
The school has a strong sense of community and identifies with the town and surrounding area.  Throughout 
the review process it was noted by staff, parents and students that the culture of the school is a positive one 
where the students are encouraged and supported in their learning and acknowledged for their efforts.  
Parents interviewed by the panel also highlight the respectful way in which communication is shared and 
modelled in the school.   
 
Staff new to the school express appreciation at the way they were inducted into the culture of the school and 
in particular the way in which they were supported by existing teachers into a new profession.   
 
Parents new to the school also expressed appreciation of the way in which they were supported and 
welcomed into the school program.  Some parents new to the education system for the first time, remarked 
that they are not fully aware of school traditions and procedures (eg timetables, tuckshop) during their first 
year at a new school.   
 
It is evident that there is a positive culture and systems of communication that have been established at St 
Patrick’s School Allora. 
 
 
 
Improvement strategies 
 

• Identify criteria that promote strong learning environments as clear expectations of what an effective 
classroom would look like at St Patrick’s. 
 

• Develop a support system for first time school parents to induct them into the school culture and 
provide an explanation of school events. 

 
 
Component 3.2  Community partnerships  
 
Findings 
 

There is good communication here. I feel listened to at this school by the teachers and 
the Principal.  Issues are always followed up and dealt with.  (Parent) 
 
Children visit the old people’s home regularly.  The residents enjoy it and so do the 
students, and  it makes a connection between school and town.  (Priest Director) 

 
Partners 
 
The school has a strong identity in the town community.  This is acknowledged by many parents as being 
important.  The school has a high profile and is present in the ANZAC Day march, the Heritage Auction at 
the showgrounds and visits by students to the aged care centre.  
 
It is evident to the review panel that social media is used effectively to promote the school and enhance its 
profile in the local community.  The panel also acknowledges the frequent mention of the quality and 
effectiveness of the communication between the school and home by the parents interviewed.   



 St Patrick’s school, Allora 
Quadrennial School Review  
Page 15 of 18 

The Principal promotes the school in the community by attending local preschools and reading to the 
students on a regular basis.  This has been part of a successful campaign to raise the profile of the school 
in the community.  
 
Parents see themselves as partners in the education of the students, and many parents comment most 
favourably about teachers keeping them informed about student learning.  Others would like to see more 
consistency in this regard across all classes.  All are interested in supporting their child’s learning. 
 
The Parents and Friends Association (P&F) and the School Board are very supportive of the school and its 
achievements.  There are parents who are happy to assist with and contribute to events in a new and different 
way even if they are not on the P&F committee.  Parents interviewed commented that the school participates 
well in outreach and this is seen as important in the community. 
 
It is evident to the panel that a positive relationship exists between parish and school.  The Principal attends 
Parish meetings and the Parish Priest is available to visit the school and celebrate mass with the students.  
The school uses Parish facilities for Playgroup and for music tuition.   
 
The students present as strongly independent and articulate, confident in their place in the school and eager 
to contribute their voice and perspective to school life.  The students commented on the existing opportunity 
for them to write to the principal via the “Voice Box” to communicate concerns or otherwise around any issues 
the students see as important.  The students say they see the value in this opportunity and appreciate the 
chance to express their point of view.  Most Year Six students interviewed raised concerns to the panel over 
the girls winter uniform – notably how uncomfortable it is for playing and inappropriate re weather (either too 
hot or too cold). 
 
Procedures 
The communication procedures between the school, the School Pastoral Board and P&F encourage open 
and respectful dialogue.  Parents have commented to panel members on the implementation of the 
communication processes as being highly positive and effective.  Parents and staff attribute this to the drive 
and enthusiasm of the Principal.  It is evident that social media is used effectively to promote the school and 
enhance its profile in the local community.  The review panel acknowledges the frequent mention of the 
quality and effectiveness of the communication between the school and home.   
 
The Principal promotes the school in the community by attending local preschools and reading to the students 
on a regular basis.  This has been part of a successful campaign to raise the profile of the school in the 
community.  
 
Student needs 
The school promotes the wellbeing of students through building partnerships with parents, carers, teachers 
and TCS staff.  Information sessions about school readiness and how parents can assist their children to 
prepare for school have been introduced in recent years.  The access to various therapists and specialists in 
these forums is appreciated by parents. 
 
 
Improvement strategies 
 

• Design a school-wide approach to communication from teachers to parents that includes informal 
comments and suggestions on students’ progress and conduct, and how parents might be able to 
assist in their children’s learning.   

• Explore the option of an alternate uniform option for girls that includes trousers and shirt and allows 
for comfort while playing and engaging in sport.  There is legislation that will support this option.  
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 Domain 4 Strategic resourcing and stewardship 

Component 4.1 Staff development and wellbeing 
 
Findings 
 

Every year I see the improvements that are being made.  We enjoy the Visible Learning and it’s 
been great that I have been able to go to all the training. (Staff member) 
 

School culture 
 
The Panel has heard consistent affirmation of the use of Professional Learning Community (PLC) practices 
for staff to analyse student achievement data and explore ways to enhance student learning.  This includes 
the teacher aides who also have a PLC, where they look at the Learning Intentions and Success Criteria for 
students.  Teachers are given extra release time (beyond the 2-hour Planning, Preparation and Development 
Time) to specifically brief teacher aides on what the focus will be for the next planning cycle. 
 
Professional development aligning with the school’s stated priorities is available for staff, and the Principal 
ensures that as many teachers as possible attend the professional development associated with their Visible 
Learning projects. 
 
Caring for the individual 
 

I love coming to work here. The way we are as a group of people, you always feel you can go to 
someone with a problem. (Staff member) 

 
The staff have begun working with the Education Officer: Wellbeing from the Toowoomba Catholic Schools 
Office (TCSO) and are researching what wellbeing is going to look like for St Patrick’s School.  
 
One teacher is the school’s Wellbeing Champion and is part of a group of teachers across the Diocese who 
receive specific help and training in this area.  The school has committed to looking at what they can address 
by starting with a staff survey, keeping the focus on Visible Learning so that, in the wellbeing space, teachers 
are affirmed in their positive practices. 
 
The staff has a walking club and are engaging in a Mental Health First Aid course provided by TCSO.  The 
Principal ensures that the weekly Memos are informative and proactive so that all staff receive timely 
communication.  Communication systems are effective, up to date and inclusive, aimed at building clarity and 
trust across the school community.   
 
 
Improvement Strategies 
 

• Continue to support the school’s Wellbeing Champion and investigating opportunities to engage with 
opportunities focused on wellbeing. 

 
 
Component 4.2 Use of resources facilities and the learning environment 
 
Findings 
 

The school presents itself well. It used to look tired, but it looks good now. (Parent) 
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Resources 
 
The school has processes to identify and respond to student needs through the allocation of staff and 
resources, making best use of available staff expertise and interests.  An example of this is the deliberate 
formation of a class group in 2019 to provide the best learning opportunities for those students. 
 
There are strategies in place for students requiring additional or specialist support, ranging from students 
with special learning needs through to high achieving and highly motivated students. 
 
Flexible curriculum delivery arrangements have yet to be fully established across all classes to enable staff 
to better address the needs of individual learners. 
 
The school provides equitable and coordinated access to a variety of ICT resources to enhance student 
learning. 
 
 
Facilities 
 
The school effectively uses its physical environment and available facilities to maximise student learning. 
Current conversations are happening with the school’s Pastoral Board and the Parish and the development 
of a Masterplan is in process.  It is intended that the school’s Masterplan will be aligned with the school’s 
strategic plan and mission. 
 
The school grounds and buildings are exceptionally clean and tidy and well-presented.  There are many 
different areas where students can play and participate in physical education.  The common areas inside the 
buildings also reflect a high level of care and maintenance, and the hallway features attractive art work and 
religious symbols. 
 
The playground equipment is modern and bright and all covered with shade.   
 
 
Learning environment 
 

It’s a good physical layout, where the students can be observed easily by staff. 
The library is well-organised and well stocked.  (Staff members) 
 

The overall learning environment presents as calm and well set-out, and it is clean, bright and purposeful.  
There is a variety of ways of displaying student work, expectations, Learning Intentions and Success Criteria 
throughout the different classrooms.  
 
Work has begun for classrooms to be presented as hubs of great and effective pedagogy that nurture learning  
 
 
Improvement strategies 
 

• Maintain the focus on the development of wellbeing starting with a staff survey.  Keep the focus on 
Visible Learning so that, in the wellbeing space, teachers are affirmed in their positive practices. 

 
• Explore flexible curriculum delivery arrangements to enable staff to further address the needs of 

individual learners. 
 

• Strengthen the provision of ICT resources to enhance student learning through the development of 
an IT Plan.  
 

• Continue to develop a Masterplan that ensures the school can effectively use its physical 
environment and available facilities to maximise student learning. 
 



 St Patrick’s school, Allora 
Quadrennial School Review  
Page 18 of 18 

• Examine the learning environment of classrooms to assess their attractiveness and enhancement to 
student learning.  Develop school-wide expectations in regard to classroom layout and the use of 
displays and resources to enrich student learning.  

 
 
 
Conclusion 
It is clear to the review panel that St Patrick’s School is addressing the teaching and learning needs of its 
students by focusing on where they are currently in their learning journey, and what needs to be done to 
provide growth for that student.  There is commitment from the staff to knowing their students and to be fully 
participating in the Visible Learning School Lighthouse School Project.   
 
It is important to mention the drive and enthusiasm provided to the school by the Principal, which is 
acknowledged by all the parents interviewed.  The change agenda is student-centric and shared by the 
community.   
 
The school is held in very high regard in the community, which values the efforts of the Principal and staff to 
support the students both spiritually and academically. 
 
It is hoped that through the findings and improvement strategies identified, this report assists St Patrick’s 
School in planning the next stage of their journey, including the school’s strategic plan. 
 




